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From the experience of creating the program requirements for the development of cognitive activity skills in teaching the history
This article concerns a comparative benchmarking analysis of the 1970-1990 software intended for the development of cognitive activity skills of pupils at the secondary school history lessons. As a result of the study the content, structural components, stages and interactions in the system of cognitive ability skills development created in Russian educational programs during the period under study were discovered. Special attention was paid to the reasoning of the need of transfer from the knowledge based to the developing model in teaching history. The materials of the study let us use the experience obtained from modern practice of creating the software of new generation for the improving of operational software supply for the history lessons in the field of the development of general training and special skills.
Статья представляет сравнительно-сопоставительный анализ программного обеспечения 1970 – 1990 гг. по истории для общеобразовательных учебных заведений на предмет разработки системы умений познавательной деятельности. В ходе исследования выявлены содержание, структурные компоненты, этапы и взаимосвязи в системе формирования умений познавательной деятельности, созданной в отечественных общеобразовательных программах в исследуемом периоде. Особое внимание было обращено на обоснование необходимости перехода в преподавании истории от знаниевой к развивающей модели обучения. Материалы исследования позволяют использовать изученный опыт в современной практике создания программ нового поколения для усовершенствования задач системного программного обеспечения курсов истории в вопросах развития общеучебных и специальных умений.
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Developmental education is the basis of the modern Russian education system. This requirement is set out in the legal acts regulating the sphere of education adopted by the Government of the Russian Federation. [1, 2, 3].
However, in the last two decades (since 1993) in federal history curriculum for secondary school there are practically no requirements concerning the developing of students skills precisely. This fact considerably complicates the planning, organization and implementation of the process of teaching history in secondary school.
The practice of general teaching is dominated by such forms and methods of work, in which the development of skills of students is considered mainly as a means of acquiring new knowledge about the past, but not as an objective of school education. This is largely due to the saturation of study curriculum for history with such a great amount of subject content that it becomes necessary to give new information practically on every lesson. In this connection special attention should be given to the search of ways of the teacher and the students’ collaboration that would allow reach the optimal conditions for solving both educational and developmental problems [23, pp. 60; 24, pp. 56]. And one of such ways is to build a special system of skills formation in the process of studying the past.
Under the term “skills” in teaching history the ability of the pupil to fulfill curricular activities deliberately, providing him with an opportunity to get absolutely independent knowledge of history is understood of [30, C. 285; 26, pp. 20]. All skills are divided into general educational and special [30, pp. 285; 26, pp. 21]. In teaching history, the latter are mainly information skills (working with historical sources, documenting the acquired information, and others) [30, pp. 288], as well as the intellectual and promoting historical thinking skills (the ability to localize the event (phenomenon) in time and historical space, perform historical analysis and others) [30, pp. 287].
The issues concerning developing skills in teaching the history has been, since the 60th  of the twentieth century, the subject of analysis in methodological scientific studies and numerous publications (especially in the works of Gora P.V., Dairy N.G., Zaporozhets N.I., Korovkina F.P., Lerner I.Y. and others). The task of the organization of teaching history was formulated so that it organically combined building knowledge and skills based on the methodical system that provides meaningful ways to the development of pupils cognitive activity. The overall structure of educational skills pupils must master during the study of history, including cases when it is necessary to work with historical sources, was determined as well.
However, the problem of skills development, seen in the context that existed in the Soviet times the knowledge based model, focused mainly on textual culture of perception historical information by pupils, and on developing ways of extracting it from various sources. Only at the end of XX - beginning of XXI century researches appeared (N.N Lazukova, E.V Vanina, O.N Zhuravleva, G.M Karelin, D.V Cousin and others), which considered the formation of skills in the context of the activity approach to teaching history. This approach reviews the formation of pupils’ skills as an independent teaching objective, but not only as a means of obtaining and understanding historical information. Such isolation in goal-setting is important to us because, first, the development process has its stages of teaching which do not coincide with the deployment sequence of historical content within the major fields; secondly, the task of developing training involves introduction to the structure of educational knowledge (besides the historical material) information about how the training activities provided, usually in the form of memos, rules, etc.; and finally, the work on the formation of skills requires a fundamentally different techniques necessary for understanding and mastering the historical information.
Foregoing does not mean that we should abandon solving the particular tasks of formation the historical knowledge. But, on the other hand, to make full use of the developing potential of school history courses it is especially necessary that information about the past was acquired by students in the process of their own activities, and this process requires special ways of learning activities that students need to master. These ways could not be involved in the majority of students themselves as their formation requires dedicated pedagogical impact. [24, pp. 60; 26, pp. 20]
Thus, the relevance of the topic of our research is determined by some certain factors. First, modern goals of school education should be mentioned; second, the logic of development of pedagogical science; third, the implementation of the modern social needs; fourth, the creation of a unified and coherent system of skills formation and, fifth, the requirements of the new Federal National Educational Standards (here and later - FNES) [2,3].
Latest generation of FNES operating today defines the basic general education through the formation and use of generalized methods cognitive and practical activities [2, pp. 4-5]. Thereby, regulations orient teachers on implementing the learning process based on the principles of system-activity approach. They are formulated in the Concept of modernization of Russian education for the period up to 2020 [1], which finally secured the transition from knowledge based to developing teaching models.
The list of new mandatory requirements for the results of mastering the basic educational programs of general education includes the requirements to the development of skills of cognitive activity. FNES articulates clearly the concepts and types of main meta-subject as well as subject skills necessary for mastering by the students on their completion of training [3, pp. 5]. It also proposes a detailed list and description of the essence and purpose of special historical skills [3, pp. 11].
To understand the logic and content of the new approaches to the teaching of history and historical formation of students' knowledge, let’s turn to the experience of creating a system of skill formation on the level of methodological research and school historical curriculum of 1970-1990-ies.The importance of its consideration is particularly relevant today, as the software and general teaching basis of history courses at schools lack the holistic and integral (phased) system of pupils skills development and their inclination to independent learning activities. In this article, let's try to analyze the features of building a system of skill formation in a single software on the history of 1970-1990th.
The curriculum of 1970-1971 years [4] contained a large amount of related skills (paraphrasing of paragraph parts, creating a story based on textbook part or a picture; a gradual increase in the volume and complexity of the story; performance at the debate, drafting detailed plan, etc.) directly related to two grades (4-5, 6-7, 9-10). Names of skills were characterized by vague wording, there were repetitions of skills under formation and therefore it was difficult to trace the dynamics of the specific skills from grade to grade (USE, the ability to review answers, etc.). A number of skills (setting the periodization of historical processes, analyzing and summarizing historical material; identifying new or previously unknown facts, etc.) were presented in the form of summary (setting the periodization of historical processes, collecting and studying of historical sources, using all types of presentation) and were not tied to a specific class.
Analysis of the first programs shows that the concept of "kinds of skills" and "kinds of historical skills" were not included in the methodological practice in the 1970s. The essence of skills and understanding of their different "nature", orientation and functionality are already presented in the basic programs. As an outcome of the Skills Development program of the 1970th can be noted such factors as "laying the foundations of the scientific approach to the social life of the past and the present," as well as "the ability to apply knowledge in practice" [4, pp. 28].
Formation and development of a skill "to independently improve their knowledge, including getting information from extracurricular sources" was first mentioned by the authors of programs in 1983 [5, 4]. Here it is clearly visible that identification of skills groups, dominant for the development in specific grades becomes actual. Thus, the program for the 5th grade  recommended the formation of the primary skills of working with a variety of historical sources and the development of elementary chronological skills [5, 6]. In addition, special attention was paid not just to certain types of sources (for example, works of art of the literary genre), but also to the specific features of their internal critics (... elucidation of the historical situation of writing works, motives and goals of its creation) [5, 17].
The main innovation of the program in 1983 was the inclusion into the text of the program, along with the intercourse and interdisciplinary connection in each historical course, the requirements to the development of the pupils skills for each class. The emergence of new application components in a single tandem is especially important, because it allows determine the special historical as well as the general educational skills and track their formation in the dynamics on the school-wide level teaching (meta-level). These include oral and written review, synopsis and drafting the plan, the ability to use reference books, to prepare a story from different sources. [5, 18].
Main achievement and a special feature of the software for school history courses in 1983 was the presence of well-defined lists of major special historical skills of students grouped for each grade and, what is even more important (and what will be the same in subsequent years programs until 1992) - the introduction of several stages of their formation (from class to class) on the basis of their consistency and continuity of development. The program identifies the three basic stages of skills formation. The first stage is when pupils will learn and master the method on the basis of which a certain skill is formed for the first time. The second stage is when the method acquired is applied to a new, more sophisticated training materials as well as to the working with the new sources of historical knowledge. The third stage is the final when basic mastering the method turned into the strong ability [5, 20].
Characterizing certain types of skills required by the program in 1983 should be noted the following. In the 5th grade was noticed a high proportion of general educational skills (ability to work with text, speech skills, etc.) that meet the general logic of the formation of skills in school teaching. At the first place for the development of fifth-graders were the speech skills, at the second - the ability to work with text.
On the example of chronological skills development the dynamics of skills ascending levels of difficulty from grade to grade could be traced. Thus, the ability to correlate year with a century in the  4 grade was replaced by more complicated ability to correlate century with the millennium in the 5th grade; establishing the duration of events (Grade 4) - respectively establish their synchronicity (Grade 5). The same thing happened with mapping skills. If in 4th grade only acquaintance with historical maps (the ability to show objects) was carried out, then in the 5th grade (in the continuation of the development of map skills) began development of a direct historical maps, complicated by the emergence of a new kind of skills - work with the contour map.
Thus, we can state that in the 5th grade share of special historical skills increased. In the 6th grade skills of working with text were replaced by more complicated information skills, such as "support their conclusions with facts from multiple sources of knowledge," "to orient himself to the table of contents of the textbook, in his dictionary, questions and tasks to paragraphs, chapters, sections".
Overall quantitative change of kinds of skills did not happen. From class to class a list of certain types of skills did not increase, but each particular skill has become increasingly complex and far-reaching, that is changed qualitatively. For example, speech skills and ability to work with text combined with information skills and speech skills merged with analytic ones. Another trend that is clearly visible in the programs of the 1980s - is a close relationship and mixture of various types of skills, their combining into larger and more generalized ones, and their increased capacity accordingly from grade to grade class. As a result, at high school all skills turned out to be interrelated, one follows from the other, and, as a consequence, the development and testing of one without the other became impossible.
By the 8th grade, information skills were reflected through the mapping ones, analytical skill appeared in parallel with the information skills. Also in this grade the proportion of mental abilities in general, worked out on historical material increased significantly. In grade 9, this feature is even more marked. And in the 10th grade program authors suggested further consolidated skills, generalizing them in the complex - combined individual analytical and verbal skills for recording information. For example, the ability to work with complex text was first written down as succinct information skills.
In 1986 a new curriculum for secondary school historical lessons was issued. In comparison with the curriculum, which operated previously, the volume of core skills that students generated in the study of history was updated. Requirements for the skills were as well formulated, which took into account the continuity of their development and the gradual increase in the complexity of techniques and algorithms possession ability [6, pp. 5].
In the curriculum for historical courses for 1988 eligibility requirements and the gradual formation of skills remained unchanged. Only a small amount of special historical refinement of skills, updating their list from grade to grade and clarification of wording was made [7, pp. 8].
Overall, mostly the list of skills was still duplicated. Complication of the skills occurred in inverse proportion to the grade - the smaller the grade, the more difficult skills. Thus, skills complex for the grade 9 in 1986 corresponded to 8 class curriculum in 1988; skills complex for grades 10-11 in 1986 - to the skills trained in grades 9-10 in 1988. 
Latest program on the history, representing the system of formation of abilities in classes, was published in 1992 [8]. In many ways, it has absorbed the main advantages of the programs of the 1980s, according to which the distribution of skills was in line with the new structure of grades. Thus, according to the curriculum of the 1980s skills formed in 4-5 classes (using the score of years in history, showing historical objects on the map, reading simple maps and maps relying on their legend, highlighting the main idea in the text of the textbook, drafting a simple plan of the paragraph and others) in accordance with the curriculum of 1992 absorbed in the 6th grade. As you can see, their capacity and meaningful quantitative density increased significantly. 
To sum up, it can be noted that by the end of 1980 - the beginning of the 1990s there were steady growth and complexity of the list of skills formed in teaching history. In addition, the names of skills became more clear and specific, the higher-level analytical skills were discharged, there were also integrating information and thinking skills.
Analysis allowed the author to make the following conclusions. For the first time in programs of 1970-1990th on the level of regulations was put forward, firstly, the problem of skills development of cognitive activity in history teaching; secondly, the structure and contents of general educational and special abilities formed in subject teaching were determined and thirdly, the system of gradual development of educational abilities in the process of teaching the history was developed.
The importance of mainstreaming of the topic is to study and rethink (from the standpoint of modern knowledge) content, structural components, steps and inter-linkages in the formation of skills of cognitive activity created in the domestic secondary curriculum on the history of 1970-1990-ies.It is important to establish the need for mandatory use of previous experience in the modern practice of creating a new generation of curriculum. The experience of study the system of software supply for the development of pupils abilities to independent the learning activities is of undoubted importance for the understanding of the existing FNES continuity of basic general education.
Studying of this problem once again confirms the need for the including into the content of the curriculum courses in history of the system of skills formation as one of the main structural components This, no doubt, will improve the quality of historical knowledge and cognitive activity of pupils, and will also contribute to the formation of the individual student and his desire for independence and conscious exploration of historical information.
Based on this experience, today it is necessary to create new curriculum of basic education in history, providing formation and development of skills of cognitive activity in the learning process.
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